The Effects of Class Origin on Dropout from Higher Education in Postwar Japan by Miwa, Satoshi & Shimosegawa, Minami
広島大学　高等教育研究開発センター　大学論集












































認されている3）（Stratton & Wetzel, 2011; Steinebrickner & Steinebrickner, 2014; Neethling, 2015）。
他方で，教育機関側の特徴に着目した研究も多く行われており，多くは教育機関の規模や種類・
課程，学生の構成，選抜性といった要素に着目するものであった（Cabrera et al., 1993; Berger & 






































































































トランジション T1 高校進学 22,421 0.891 0.311
T2 高校卒業 19,987 0.984 0.127
T3 高等教育進学 19,661 0.461 0.498
T4 高等教育卒業 9,059 0.972 0.166
出生コーホート （ref:1935-59)
1960-84 22,421 0.492 0.500
性別 （ref: 男性）
女性 22,421 0.522 0.500
親学歴 （ref:2bc） 中等教育
1bc 義務教育 22,421 0.391 0.488
3ab 高等教育 22,421 0.200 0.400
出身階層 （ref:III） 単純ノンマニュアル
I+II 上層ノンマニュアル 22,421 0.265 0.441
IVab 自営 22,421 0.147 0.355
IVc/VIIb 農業 22,421 0.167 0.373
V+VI 熟練マニュアル 22,421 0.168 0.373


















































全体（1935-84 年出生） 1935-59 年出生 1960-84 年出生
logit relogit logit relogit logit relogit
定数項 3.727 ** 3.674 ** 4.052 ** 3.522 ** 3.812 ** 3.737 **





女性 1.164 ** 1.156 ** 1.313 ** 1.281 ** 1.103 ** 1.092 **
(7.61) (7.52) (4.70) (4.52) (5.99) (5.91)
親学歴（ref:2bc）
1/2a -0.391 * -0.391 * -0.033 -0.034 -0.693 ** -0.697 **
(-2.28) (-2.27) (-0.14) (-0.14) (-2.89) (-2.95)
3ab -0.232 -0.231 0.085 0.077 -0.348 † -0.346 †
(-1.49) (-1.50) (0.31) (0.28) (-1.80) (-1.81)
出身階層（ref:III）
I+II -0.148 -0.132 0.419 0.441 -0.428 -0.394
(-0.62) (-0.55) (1.16) (1.18) (-1.30) (-1.22)
IVab -0.983 ** -0.967 ** -0.861 * -0.833 * -0.973 ** -0.943 **
(-3.85) (-3.82) (-2.33) (-2.23) (-2.72) (-2.71)
IVc/VIIb -0.109 -0.127 0.253 0.214 -0.466 -0.505
(-0.30) (-0.34) (0.49) (0.41) (-0.91) (-1.00)
V+VI -0.839 ** -0.827 ** -0.681 † -0.667 † -0.908 * -0.881 *
(-3.17) (-3.15) (-1.68) (-1.67) (-2.52) (-2.47)
VIIa -0.753 * -0.750 * -1.017 * -1.011 * -0.597 -0.592
(-2.52) (-2.56) (-2.32) (-2.36) (-1.44) (-1.48)
N of persons 9,059 3,412 5,647
Pseudo R2 0.066 0.105 0.056














































（T4） × T1 × T2 × T3
定数項　または 3.727 ** -0.231 0.350 -4.116 **
トランジション主効果 (10.04) (-0.55) (0.73) (-10.79)
出生コーホート（ref:1935-59）
1960-84 -0.071 1.557 ** -0.134 0.423 **
(-0.46) (9.07) (-0.65) (2.67)
性別（ref: 男性）
女性 1.164 ** -1.123 ** -0.565 ** -1.527 **
(7.56) (-6.96) (-2.92) (-9.70)
親学歴（ref:2bc）
1/2a -0.391 * -0.899 ** -0.017 -0.466 **
(-2.26) (-4.88) (-0.08) (-2.63)
3ab -0.232 0.797 ** 0.795 ** 1.113 **
(-1.50) (3.77) (3.11) (6.93)
出身階層（ref:III）
I+II -0.148 0.899 ** 0.241 0.696 **
(-0.62) (3.29) (0.73) (2.84)
IVab -0.983 ** 0.361 0.324 0.939 **
(-3.87) (1.31) (0.95) (3.60)
IVc/VIIb -0.109 -1.161 ** -0.146 -0.552
(-0.29) (-3.03) (-0.33) (-1.47)
V+VI -0.839 ** 0.059 0.346 0.476 †
(-3.18) (0.21) (1.00) (1.77)
VIIa -0.753 * -0.131 -0.033 0.283
(-2.56) (-0.42) (-0.09) (0.94)
















　LogLikelihood -20126.8 -20064.1 -20118.5 -20094.9
　d.f. 80 84 88 100
　BIC 41147.3 41066.7 41220.1 41307.0
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The purpose of this article is to explore the relationship between dropout from higher education and 
social class origin.  It focuses on the following three points; 1) to investigate the pattern of association 
between class origin and the risk of dropout; 2) to compare the impact of class origin on dropout among 
several educational transition stages; 3) to examine the trends in the effect of class origin on dropout from 
higher education.
In order to conduct the empirical analysis, large-scale datasets which were merged from various 
Japanese national representative survey datasets, such as the Social Stratification and Mobility surveys 
(SSM), Japanese General Social Surveys (JGSS), and Japanese Life-course Panel Surveys (JLPS) are used. 
The risk of dropout is estimated using binary logit models, rare-event logit models, and transition models.
Results show that the risk of dropout from higher education is affected by class origin.  Non-manual 
and agricultural classes are less likely to drop out, while manual and self-employed classes are more likely 
to drop out from higher education.  As for dropout from secondary education, the same pattern of inequality 
of the risk of dropout among classes is observed.  The degree of impact of class origin on dropout is smaller 
than that on entering into next stage of education.  There are no trends in the effects of class origin on 
dropout.  This finding supports Maximum Maintained Inequality (MMI) hypothesis because educational 
expansion did not affect the pattern of educational inequality including dropping out stage.
In conclusion, stable, huge inequality of dropout among social classes is found.  Class origin is crucial 
factor for predicting the risk of dropout from higher education, also a long time ago even now.
